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Abstract 
There is an increasing number of students who join different learning programs in various 
institutions. The TESOL program is essential for newcomers to gain knowledge of the English 
language. The use of cultural diversity helps develop the education process of the TESOL 
program among the students. Diversity should be included in most curricula to enhance the 
spread of knowledge. The project will discuss the need for cultural diversity when considering 
curriculum development for the TESOL professionals. The paper is made up of five chapters 
whereby chapter one focuses on the introduction, chapter two is on the literature review, chapter 
three is the project design, chapter four is the project analysis and lastly, and chapter five is the 
conclusion. It gives a framework on how the TESOL program is used to educate newcomers on 


the new English language curriculum. 
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Chapter One: Introduction 


This chapter presents an orientation to the research, documenting its background, 
problem statement, purpose, research objectives, and significance. The M.A. TESOL Degree is 
an advanced degree in teaching English to speakers of other languages. It is earned after an 
individual passes and earns an undergraduate degree in related subjects, such as English and 
education. The degree was primarily designed for individuals who aspire to teach English as a 
second or foreign language to adults and children in different educational settings (Farrell & 
Kennedy, 2019). Compared to the undergraduate degree, the M.A. TESOL Degree allows the 
students to venture into various specialties and fields. Pursuing a TESOL teaching career either 
as a post-secondary instructor or teaching English abroad is an exceptional endeavor for 
educationists. The primary role of post-secondary instructors is to provide curriculum 
instructions for different colleges and universities, teaching English abroad by teaching in 
physical classroom contexts or tutoring remotely. 

With time, most instructors for students learning English are likely to move from 
ordinary English teaching to being a director of studies, also referred to as academic managers, 
allowing them to address the issues of cultural diversity by developing and implementing a 
culture-based curriculum. Also, they are charged with enhancing the quality of education at 
respective institutions by implementing and designing appropriate and impact teacher training. 
Such phenomena highlight the need for further exploration in this thesis project. Consequently, it 
is imperative to examine the need for a new curriculum for newcomers to English language 


teaching based on their cultural diversity. The subsequent sections of this introductory chapter 


delineate the background of this thesis project, the tenets of culturally responsive teaching 


(CRT), the purpose of the thesis project, and its significance. 


Background of Thesis Project 

The increasing number of foreign and second language students has brought several 
challenges to the education sector. It has increased the need for new and more experienced 
TESOL teachers to help address these issues and challenges. Some of the challenges experienced 
by teachers include poor classroom management, discipline, and insufficient teaching 
experiences (Sari & Yüce, 2020). Also, unfavorable and exclusive curricula and inadequate 
knowledge of foreign languages have remained the top challenges experienced by TESOL 
teachers and students. Most educationists have challenges relating to English language learners 
(ELL), especially those from countries where the curriculum does not consider their varying 
cultural attributes and aspects. It is imperative to research and understand how to handle and help 
these students without discriminating against them. Therefore, there is a need to implement a 
project to help educators understand and address this issue. The central assumptions for this 
project are that the TESOL curriculum lacks enough information about all foreign cultures, all 
newcomers to English language teaching practice experience similar challenges, and that both 
teachers and learners in TESOL schools have difficulties understanding each other's culture, 


making the learning experience quite challenging and unproductive. 


Culturally responsive teaching (CRT) 
Over the past few decades, there have been several changes in the students' and tutors' 


experiences, upbringing, and backgrounds. Most classrooms now reflect and depict families of 


varying cultures, races, and social-economic statuses. Therefore, the way tutors handle and 
educate students must change to meet the learners' and society's needs. One of the shifting 
approaches to education is believed to be adopting CRT. According to Donahue-Keegan et al. 
(2019), CRT denotes the pedagogy that considers and recognizes the importance of adding and 
including students' cultural references in different aspects of teaching and learning. CRT 
strengthens the tutors' and students' sense of identity and augments classroom inclusive and 
equity. Also, it involves learners in the course materials and fosters critical thinking. This thesis 
project promotes cultural diversity in practice and the strategies educators can adopt to 
implement CRT in practice starting with fixing the TESOL curriculum. Also, it provides detail 
on the positive impacts CRT has on educators, which is vital in ensuring that this forgotten topic 
is handled and documented. Sharing the positive implications of CRT with the TESOL educators 
will likely enhance and promote its acceptance and adoption in several learning environments 
within the nation. A series of forums are organized to help enrich the TESOL tutors with the 


CRT implementation strategies regarding the curriculum and its perceived advantages. 


Purpose of thesis project 

Cultural sensitivity refers to appreciating and recognizing that the society encompasses 
different groups of people with varying needs, interests, beliefs, skills, and talents. According to 
Smits and Janssenswillen (2020), the western world has witnessed a considerable upsurge in 
ethnic and cultural diversity in different areas, such as education. Nationally, the need for 
TESOL teachers has continued to rise to help meet the needs of the increasing number of 
international students. Also, there has been a necessity to develop an inclusive curriculum that 


can overcome the cultural challenges in teaching. This project expands knowledge on the need to 


consider cultural diversity when developing a curriculum for newcomers in English language 
teaching. Therefore, the primary purpose of the research project is to explore the need to 
consider cultural diversity in curriculum development for TESOL teachers and other 
professionals within the practice. The facets of such multicultural education will include the 
knowledge construction process in culturally inclusive classes, content integration, reduction of 
prejudices, and creating an empowering culture within the learning environment. The project 
also addresses the literature gaps in research regarding the topic of interest. Consequently, this 
research is expected to positively impact TESOL teaching practice and education. Also, this 
thesis project enables educators to understand the core issues surrounding curriculum 


formulation regarding cultural diversity in the education sector. 


Significance of thesis project 

Although there has been a significant increase in the number of scholars researching 
multicultural education and the need for cultural diversity, most of them have ignored the aspects 
of TESOL teaching. Consequently, most studies tend to be concerned about the second language 
students rather than the teachers or tutors (Herzog-Punzenberger et al., 2020). Therefore, it is 
vital to focus on comprehensive research on newcomers in English language teaching and the 
curriculum. Most colleges must be reshaped to foster student interaction inside and outside 
classes to foster a more inclusive environment. Thus, as mentioned before, this thesis project is 
relevant since it fills identified literature gaps. That said, the project enhances other researchers' 
and students' understanding of the need to consider and adopt cultural diversity aspects in 


curriculum implementation for the newcomers to English language teaching practice. 


Consequently, even though several studies have presented practical suggestions on the 
advantages and positive outcomes of CRT, it is vital to note that the successful implementation 
of CRT has not been achieved throughout the country significantly beyond the superficial level. 
Such occurrences have made it difficult and provided no room for adapting teaching practices 
and a curriculum that support culturally diverse students (Zorba, 2020). Therefore, this project 
acts as the foundation for policymakers and professionals within the education sector to 


implement a culturally-based curriculum to help the newcomers in the TESOL teaching practice. 


Chapter Two: Literature Review 


Chapter Overview 

As post-secondary classrooms, such as technical schools, four-year universities, and 
community colleges, continue to become diversified with each passing year, there is a huge focus 
that has been given to inclusion, diversity, and multiculturalism in different areas. With such a 
focus, students can attain an equal or equitable learning experience and identify additional tools 
needed to ensure that they succeed within the class environment. To improve post-secondary 
education, staff, faculty, departmental heads, administrators, and other relevant stakeholders 
need to learn how to improve, strengthen, grow, and nurture diversity within their institutions. 
This literature review offers an overview of vast contributions to the growing body of knowledge 
on multicultural education as a viable framework to be adopted in the American education 
system to improve the language comprehension of English language learners (ELL) from 
different cultures. Over time, issues of equality and equity relating to socioeconomic statuses, 
disability, sexuality, religion, race, gender, and culture have been a challenge for the universities 
and colleges. However, previous research depicts enormous interest in the lived experiences of 
American students, especially in post-secondary education, and looks at the perceived benefits of 
improving language proficiency and cultural understanding amongst ELL students. 
Consequently, this chapter serves as a starting point in developing a curriculum based on the 
needs of ELLs around the country, where multiculturalism has been a growing subject of 


interest. It will provide insights that seek to guide native and non-native learners through 


learning and teaching processes for the post-secondary context of education. The subsequent 
sections present the current literature perspectives on ELLs students, describe multicultural 
education, and showcase how a critical multicultural education framework serves as a viable 
framework to guide education processes for ELLs in America. Furthermore, the following 
section delineates teachers' beliefs on multicultural knowledge, the tenets of culturally inclusive 
classrooms, the essence of reshaping curricula within the American context, instructional 


practices, and the necessary professional training and support educators need. 


Conceptual framework 

The funds of knowledge developed by Moll (2019) forms the theoretical framework for 
this literature review. According to Moll (2019), the funds of knowledge conceptual framework 
refers to culturally and historically developed knowledge that empowers different students to 
function within specific cultures. This approach helps them in connecting directly and indirectly 
with formal classroom learning. In a systematic literature review on inclusive educational 
practices for under-represented communities and students, Llopart and Esteban-Guitart (2018) 
noted that such a collection of knowledge is founded on cultural practices that form the daily 
routine work experiences and inner culture of different families. As such, Llopart and Esteban- 
Guitart (2018) postulated that teachers can decrease the knowledge gap between home and 
school through drawing skills acquired by students in interacting with their communities and 
families, which eventually supports academic learning. The funds of knowledge support 
linguistic diversity amongst students through encouraging them to speak their first languages at 
school, offering school signage in various languages, and displaying culturally diverse material 


within the classroom contexts (Kiyama & Rios-Aguilar, 2018). Overall, the theory of funds of 


knowledge makes a plea for tutoring students drawing on their experiences, skills, and previous 


understanding. 


ELL s in the U.S. education system 

During World War I and II, English language learning was immersed into different 
curricula in the U.S. to ensure that immigrants were assimilated into American culture (Fouka, 
2020). Immigrant learners attending the U.S. were included in mainstream lessons while the 
government intended to implement English language curriculum learning and acquisition 
programs. Fouka (2020), Stuart (2019), and Us Saqlain et al. (2020) believed that World War I 
and II inspired the instructions of the English language. The influx of refugees from the Cuban 
space fostered the introduction of bilingual education (Fouka, 2020). Later, education reforms 
were done and emphasized bilingual education by appropriating more funds for ELL students. 
With time, bilingual education started becoming a little bit prestigious (Fouka, 2020). 

Before examining the association between ELLs and multicultural education, it is 
imperative to look at their educational background. Villegas et al. (2018) defined English 
language learners as individuals in an academic setup with an ambition to finish a sequence or 
course in advanced English competency at the end of their participation. Notably, they often 
come to the classroom with previous experiences in other language programs purely focused on 
academics. Such programs also vary between English for occupational purposes (EOP), English 
for specific purposes (ESP), English for academic purposes (EAP), or English as a Second 
language (ESL) (Negova & Umarova, 2022). Students being engaged in these programs have a 
primary goal of either staying in a country where they are supposed to apply English daily or are 


seeking to obtain a degree from that nation and return home. 


As a result, learning English becomes viewed based on instrumental motivation to 
achieve an objective and go home or of integrative value where it is a tool that helps students 
join an English-speaking society as new members. ELLs are often classified into native and 
foreign-born (Gardenhire, 2019). The common denominator between these two groups is that 
they do not speak English as their first language and often enter into the learning environment 
with the objective of improving their fluency in speaking English and cultural understanding to 
advance their social or economic wellbeing. Gardenhire (2019) noted that they are further 
classified into different subgroups, such as high achieving (unprepared linguistically), U.S. born 


(consistently lack education), generation education, and special education. 


K-12 education 

Upon enrollment into a learning institution, all learners are subjected to different local 
and state regulations, procedures, and policies that help them in overcoming cultural and 
linguistic barriers to achieving success within the classroom environment (Khanal & Gaulee, 
2019). The Lau vs. Nicholas (1974) case helped in ensuring educational equity for ELLs 
(Williams & Ditch, 2019). The case allowed for more policies to be established regarding 
practical approaches to educating ELLs. While the field is still advancing, it has helped students 
progress from one grade to the next, graduating from high school and advancing into post- 
secondary education. ELLs can perform competitively like their counterparts in the job markets. 
However, the success of the measures laid in place at national and state levels depends on 
whether different stakeholders are willing to work hard to ensure that students succeed and do 
not merely pass through the system to finish school (Werblow et al., 2020). Different educational 


models have been applied in various grade levels to help learners advance, such as bilingual 
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education, sheltered English as second language instruction, English as a second language (ESL) 
as a class period, and pull-out programs (Werblow et al., 2020). While all learners come to the 
class with diverse cultural understandings, comprehension, and various fluency levels, all of 
them are placed within the same class and expected to achieve similar success rates (Werblow et 
al., 2020). 

In the current U.S. context, current teaching practices recommend using the sheltered 
instruction observation protocol (SIOP) model. According to Ali, et al. (2021), the SIOP model 
denotes an instructional framework used to organize instructional practices in class in effective 
ad meaningful ways. Due to its broad features and components, when educationists implement 
the SIOP model within K-12 contexts, Ali et al. (2021) noted that it helps improve the scores of 
ELL students. Still, the model is relatively new and continues to advance. Thus, most 
educationists in the U.S. K-12 settings are improperly trained on using it efficaciously to guide 
learners on advancing their cultural competency and linguistic fluency, ultimately to post- 
secondary education in universities and colleges. Unfortunately, the ELLs who make it to four- 
year universities, technical schools, and community colleges still underperform (Ali et al., 2021; 


Parker, 2019). 


Post-secondary education 

A large group of learners from immigrant and urban communities often enter the college 
or post-secondary environment while unprepared. In the end, the lack of preparation results in 
poor performance when assessed (Parker, 2019; Rutherford-Quach et al., 2018). Most learners 
are mandated by college admissions to be enrolled in remedial classes to obtain support that 


advances their reading skills to meet the challenges they face within a college curriculum. 
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Through developmental teaching courses, Mendoza (2019) and Rutherford-Quach et al. (2018) 
argue that they learn reading strategies used by typical readers to recognize words. Contrary to 
media stereotypes and popular belief, the average ELL student in the overall community colleges 
and four-year university institutions is not undereducated, undocumented, or poor. ELLs are very 
diverse, and post-secondary environments often embrace this variety. There are two types of 
ELLs within the college environment, i.e., those who have graduated from high school but still 
have challenges in writing and reading and they cannot gain entrance into four-year higher 
education institutions and those who have reputable skills that have been highly influenced by 
technology and social media to secure well-paying job opportunities, engage in socio-political 
discussions, and get a comfortable status socially (Mendoza, 2019). 

Similar to the institution of historically black colleges and universities (HBCU) before 
segregation was needed, the Hispanic-serving institutions (HSI) comprised a large segment of 
the U.S.-based Hispanic students (Garcia & Dwyer, 2018). Contrary to their names, these 
institutions served linguistically, culturally, and racially diverse individuals beyond those 
identified as Latinx or Hispanics. HSIs also share a common objective in the cultural 
empowerment and inclusion of all seemingly undeserved students. Garcia and Dwyer (2018) 
noted that HSIs comprise about 11% of the number of institutions in America. For ELLs that do 
not attend HSIs, they obtain support for learning the English language at a relatively advanced 
level, eventually adapting their learning to the context of mainstream cultures and ultimately 
graduating. However, Garcia and Dwyer (2018) highlighted that their graduation also depends on 
the school's educational values, the number of ELLs enrolled in the program, and the institution's 


location geographically. 
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Historically, different structural barriers have denied ELLs an opportunity to attain 
academic achievements in various four-year universities and community colleges. One of the 
significant challenges they face is the lack of substantial resources and investments in 
researching the best practices that could be used to foster cultural and linguistic proficiency 
(Garcia & Dwyer, 2018). For non-HSIs, the concept of using more resources to develop and 
refine existing programs that help these students will be a considerable milestone. In a recent 
report for the American Council on Education, Garcia (2019) noted that many program heads 
and education administrators conventionally place more effort on acculturating and assimilating 
them into mainstream cultures than celebrating and embracing individual diversity brought about 
by these students into the classroom context. 

Apart from funding, non-HSIs also encounter challenges in the establishment and 
maintenance of ESL programs (Garcia, 2019). At mainstream four-year universities, community 
colleges, and HSIs, programs at intermediate and novice levels offer students with an intricate 
understanding of the English language to survive. However, the objective of offering classes at 
advanced levels is to ensure that their language development is supported effectively and that 
they have proper guidance on completing their bachelor's degrees, technical certificates, 
diplomas, and post-secondary degrees (Garcia, 2019). As the number of ELLs increases, there is 
a need to have a more holistic and diversified model that can be used in learning and teaching. In 
a study that explores the revisions that need to be made to multicultural curricula for ELLs in the 
U.S., Sachsenmeier (2020) noted that the current paradigms being employed in educating ELLs 
need to be advanced. As the levels of post-secondary education in the country continue to 


advance, Ramirez-Esparza et al. (2020) suggested that biculturalism and bilingualism must be 
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appreciated and accepted amongst mainstream media houses and ELLs instead of fostering 


mono-culturalism and monolingualism. 


Multicultural education for ELLs 

Many educationists assume that multicultural education focuses on teaching people from 
various cultures. However, Banks (2019) noted that cultural content inclusion is only a 
dimension of what makes up proper multicultural education (MCE). In that case, Banks (2019) 
defined MCE as a progressive strategy in developing knowledge acquisition, assessment, 
instruction, and curriculum, making it an offspring of the facets that allow learners to experience 
a different curriculum that extensively values their home cultural values and shows them that 
anyone can succeed within the modern-day teaching and learning environment. All versions of 
MCEs in different countries, such as the U.S., Australia, Canada, and Britain, foster the specific 
needs of ELLs in those specific geographical locations (Nieto, 2018). As Kumar (2018) 
discovered, typical resistance is shown towards ideologies that try to foster progressive 
approaches in curricula, such as MCE in the U.S. 

In that case, the primary reason for such resistance to practical ideologies that attempt to 
advance existing curricula is that there are challenges for multiple educators to conceptualize the 
future of the classroom when they are faced with linguistically and ethnically diverse learner 
groups. However, other authors, such as Banks (2019), noted that multiculturalism is supposed to 
compel educationists to realize the narrow boundaries within which knowledge sharing occurs 
within the classroom. Multiculturalism is also supposed to force all involved stakeholders to 
realize complicity in perpetuating and accepting bias (Banks, 2019). The current student 


population features learners eager to break through knowledge barriers and are willing to 
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surrender to the wave of re-learning and comprehend better ways that rebel against the 
conventional approaches. Thus, when educationists allow a change in the current pedagogy, 
there is a chance that students will be provided with the education they have deserved and 
desired all along (Banks, 2019; Ge et al., 2019). 

In its approaches to reforming educational policies, MCE is comprehensive and focuses 
on developing all schooling aspects, such as instructional practices, re-designing the current 
curriculum, and classroom structures. According to sentiments provided by Banks (2019), MCE 
ensures that all these segments of the schooling framework connect simultaneously with the 
diverse student population and the institution's mission. Its primary aim is to develop learners 
that can function efficaciously in a more democratic and pluralistic society. More importantly, 
part of attaining this objective is transforming the current curriculum to ensure that learners 
develop needed skills and actively participate in classroom knowledge construction (Banks, 
2019; Ge et al., 2019). 

To transform the existing curriculum, Banks (2019) noted that five critical dimensions of 
the schooling environment must be developed by educators, 1.e., the knowledge construction 
process in culturally inclusive classes, integration of content, reduction of prejudices, and the 
creation of an empowering culture within the learning environment. For ELLs, MCE is supposed 
to challenge how conventional instructions are given by guiding all educators to question the 
targeted audiences being educated and become cognizant of the diversities in the learning 
process, environment, learners themselves, and the content being administered (Banks, 2019; Ge 
et al., 2019). MCE will help students from different nationalities comprehend their cultures and 
those of other individuals through normalizing values within the classroom and fostering 


dialogues on these cultures (Banks, 2019; Ge et al., 2019). 
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As technology continues to explode in more unimaginable ways and as the international 
community continues to associate, there is a chance that more universities globally will 
consistently continue to seek innovative approaches to ensure diverse groups are educated (Ge et 
al., 2019). Multicultural educationists help in guiding learners to have a different view of 
education from a more humanistic viewpoint by focusing on how cultural and ethnic knowledge 
can be integrated with decision-making skills, self-development, self-regulate, and cultural 
reflection in a cross-cultural environment (Banks, 2019; Ge et al., 2019). Overall, multicultural 
education is not only limited to cultures speaking English but also valuable in the international 
scene for nations such as Britain, Australia, and Canada. For instance, Ge et al. (2019) postulated 
that Chinese students are continually exposed to western practices as a result of technology, 
helping them to take home different cultural traditions from America. To compensate for their 
lack of language proficiency, most Chinese students have focused on math, business, 
engineering, and sciences to avoid coursework in humanities and arts that involves more 


speaking and writing (Banks, 2019; Ge et al., 2019). 


Knowledge Construction Process in Culturally Inclusive Classrooms 

Knowledge construction refers to how students are helped by teachers to determine, 
examine, and understand implicit cultural assumptions, discipline perspectives, and reference 
frames in the taught content. Banks (2019) noted that this process for ELLs encompasses more of 
an art class as they are often isolated in different college locations away from peers, which 
causes them to lose opportunities to improve their English speaking, writing, and reading skills. 
They cannot build social capital and do not form social connections with their college mates 


(Howe & Lisi, 2018). Likewise, when they are in an environment with their peers, they sit 
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through English-taught courses but still fail to understand the presented content or the cultural 
contexts in which such content might be practical. 

Teachers are the primary facilitators of the knowledge construction process. They are 
expected to understand when ELLs do not have a prior understanding regarding a subject and the 
difficulty for each student to construct knowledge since they are learning new words in the 
vocabulary, cultural aspects, and new concepts. ELLs lack conceptualization of most ideas. 
However, such a disadvantage does not imply that they cannot have discussions on the results of 
making appropriate decisions. For this group of students to academically excel, they must 
comprehend skills in the academic languages, and Banks (2019) believes that the teacher has a 
crucial role in modeling academic language and scaffold it appropriately during the process of 
knowledge construction. 

Banks (2019) recommends the best possible guide to ensure that the process occurs 
seamlessly. Educationists have a role in conducting a keen analysis to gauge students' cultural 
knowledge and language skills and understand their needs based on the course. Banks (2019) 
recommends emphasizing humanizing the learning and teaching process and ensuring that 
students can visualize the connection between their daily lives and the knowledge taught. In the 
end, Banks (2019) delineates that learners will benefit significantly from knowledge construction 


through social interaction with their peers and other students in contrast to isolating themselves. 


Integration of Content 
Content integration denotes the approach through which educators employ different 
examples and content from diverse cultures to ensure that they effectively illustrate theories, 


generalizations, principles, and concepts in their disciplines or subject areas. Banks (2019) noted 
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that content integration is necessary as it offers all students the chance to learn about diverse 
content aspects of the learning material they are being exposed to or studying. Successful ELL 
tutors often possess cultural knowledge, understanding of different sociopolitical impacts on 
learners, skills in curriculum adaptation, and comprehending how learning language processes 
can be integrated. Besides, they also help in the continual integration of culturally relevant 
concepts into their curricula. In the end, Howe and Lisi (2018) note that such integrations allow 
ELLs to be exposed to regional and proper styles in nonverbal and verbal communication, facial 
expressions, hand gestures, building complex sentences, vocabulary, grammar, word formation, 
and pronunciation. 

Ge et al. (2019) noted that when it comes to content integration, a particular focus should 
be placed on textbook content since such material presents official knowledge in a codified form 
and include a range of topics that have been deemed necessary by professionals in different 
fields. However, ELLs must study textbook content that is foreign to them, and teachers must 
assess their background knowledge to deliver a curriculum that focuses on mediating existing 
cultural disconnects. Thus, their cultures ought to be embraced as teachers work to connect with 
them to the content meaningfully. Through such connections, faculty members will be able to 
teach all students better to accept each other, and ELLs will benefit from the curricula and 


interact with others in different spaces, such as during writing, reading, and internships. 


Reducing prejudices 
Within the classroom context, teachers ought to focus on eradicating language barriers, 
understand racism towards new mates in class, culture shock, mediating current and past learning 


and teaching models, and comprehend the impact of psychological statuses (Ge et al., 2019). 
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ELL educationists must also be aware of misunderstandings in terms of culture that could 
demotivate slow learners from expressing their cultural belief systems. Banks (2019) noted that 
prejudice reduction creates attitudes that help learners develop positivity towards ethnic and 
racial misunderstandings through offering teaching materials with more realistic images of racial 
and ethnic groups and offering learning opportunities through cooperation within diverse learner 
groups. Howe and Lisi (2018) postulate that school is the first avenue most immigrants get 
exposed to the American culture. Since most of them are anxious, they speak hastily and are 
embarrassed or frustrated for being out of touch with current happenings. They also experience 
language shock alongside the harsh realities affiliated with prejudice and racism. Teachers 


should primarily focus on creating an inclusive space. 


Equity pedagogy 

Ge et al. (2019) noted that teachers must consider students' educational backgrounds 
meticulously. Some cultures believe in teacher-centered and rote memorization, making it 
necessary for educationists to apply progressive styles that help push learners into areas that do 
not involve much talking. This strategy considers their difficulties finding housing, culture shock 
when living in a new community, and dealing with their social lives. Banks (2019) noted that 
equity pedagogies denote multicultural perspectives in classroom instruction, allowing tutors to 
employ methods combined with a positive and anti-racist environment in the classroom to enable 
students to achieve their academic goals. Notably, given that learners come from different 
cultural backgrounds, teachers must ensure they understand their home cultures and embrace 


culturally relevant teaching to augment learning. 
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Creating an Empowering School Culture 

Banks (2019) noted that an empowering social structure and school culture are needed to 
help liberate all ELLs and create educational equity. School structures must be changed to 
embrace an evolving popular culture. Besides, all school staff needed to create an 
accommodating and accepting school environment for ELLs. They should sensitize all personnel 
to provide curricula with more macro-spherical and international perspectives. Ge et al. (2019) 
believed that such a curriculum will help build academic and cultural knowledge. Besides, the 
schools need to have innovative always to resolve cultural misunderstandings and mediate them 
before they evolve into more significant issues. The administration must be culturally sensitive, 


focusing on relationship-building skills and teaching practices that favor diverse students. 


Conclusion 

Overall, this literature review depicts that an outlook of higher education on a global 
scale calls for increased growth for individuals pursuing degrees. Still, geolocations of where 
degrees are obtained might limit the interconnectedness of the international community. 
Multicultural education is needed to meet the needs of ELLs. Thus, most universities and 
colleges in America must be reshaped to ensure student interaction is fostered inside and outside 
classes to foster a more inclusive environment that develops confidence amongst all students. 
Successful multicultural educationists need to place more effort into understanding instructional 
practices that integrate diverse content into the curriculum to help improve student achievement. 
The facets of such multicultural education must include the knowledge construction process in 
culturally inclusive classes, integration of content, reduction of prejudices, and the creation of an 


empowering culture within the learning environment. 


Chapter Three: Project Design 


The purpose of this project is to promote multicultural education in learning institutions 
through fixing (improving/enriching) the current TESOL curriculum to make it more culturally 
responsive. One of the biggest challenges identified with the current curriculum is that it focuses 
more on acculturating English Language Learners (ELLs) into the mainstream culture rather than 
on celebrating the diversity that each of them brings into the classroom (Garcia 2019). For these 
learners to gain more from ELL programs, they need to feel more accommodated, valued, and 
appreciated in their respective learning environments. This calls for a new progressive 
curriculum that embraces multiculturalism, not just for students, but more importantly for 
educators who are in charge of managing the learning environment. 

This chapter gives the project design, in this case, the framework of the proposed 
enriched TESOL curriculum. The curriculum is based on the five critical dimensions of 
integrating multiculturalism in ELL programs. These five dimensions include knowledge 
construction, content integration, prejudice reduction, equity pedagogy, and empowering school 
culture (Bank, 2019; The University of Washington, n.d.). Training ELL and ESL educators and 
administrators along these five tenets will be a huge step towards implementing a progressive, 
culture-based curriculum that will greatly benefit learners. Below is a discussion of each of the 


tenets that form the conceptual framework of the proposed curriculum: 


a) Knowledge construction 
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The key interest of the curriculum is to enable educators, as the main facilitators of the 
knowledge construction process, to understand the relationship between culture and knowledge 
acquisition. A learner’s cultural background may shape how they perceive the education system 
and even affect their knowledge acquisition process. For instance, a learner of color may enroll 
in a school already with a preconceived perception that the American education system is 
designed to fail the people of their community. Such a perception may then influence their 
attitude towards learning hence how they receive and retain knowledge. As such, it is imperative 
to train and teach educators the relationship between culture and education. More importantly, 
they should know that some learners, especially those from minority groups may come into the 
school already with a sense of being devalued, a factor that is a product of the larger society (The 
University of Washington, n.d). It is therefore critical that the educator spends quality time 
understanding the culturally diverse students, and avoiding any behavior that might further stress 
the non-inclusive ideologies. 

Furthermore, the educator should be able to use their knowledge of the student to 
integrate teaching styles and strategies that address the cognitive, social, and psychological needs 
of the learner. A curriculum does not qualify to be culturally responsive if it fails to teach the 
educators how to best generate teaching styles that meet the learning preferences of learners. 
Teachers should be cognizant of the fact that, owing to their cultural differences, ELL students 
may have different preferred learning styles. As such, one strategy for all will not work. Since 
the objective of the curriculum is to empower and equip teachers with the skills to cultivate and 
motivate students with the willingness to learn rather than just teaching, educators must know 


how to best tether education content to students. 
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b) Content integration 

Another critical tenet of the curriculum is to equip educators with skills and knowledge of 
integrating language instruction around cultural subject areas. For culturally diverse students to 
develop an authentic purpose for learning English, they must be able to make a connection 
between the education material (the language) and the subject areas they relate to such as their 
culture. Some concrete examples of how educators can integrate language instruction with 
culture include studying key personalities from a student’s community, analyzing their traditions, 
history, and customs, or looking at a related shared problem between the minority and dominant 
groups. Educators with such a skill will have a tremendous capacity to encourage intercultural 
communication in the classroom, mediate existing cultural disconnects, and more importantly, 


stimulate critical thinking among learners and develop their academic language. 


c) Prejudice reduction 

It is also critical that teachers learn to become culturally aware in the sense that they not 
only acknowledge that culture is a major source of division in America but also take the 
necessary steps to ensure that learners are not discriminated against because of their identity. As 
the leaders in the classroom, teachers must understand how to make the learning environment 
conducive for everyone. This begins by identifying the different cultures of learners, embracing 
the reality of diversity, and acknowledging culture as an asset for bringing everyone together. 
The curriculum will introduce educators to all forms of prejudice that might occur stemming 


from the language barrier and culture shocks including bullying, use of stereotypes, and 
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exclusion from activities. More importantly, teachers will learn how to create an inclusive space 


for everyone. 


d) Equity pedagogy 

Another key learning point for educators is knowing how to treat students equitably. 
Equity means believing in diversity and understanding the need for differentiated instruction. For 
a teacher to become culturally responsive, they must be taught the basic essence of equity. They 
must learn that equity pedagogy is not seeing students as being exactly the same but rather as 
different individuals each with their own needs. This means that using the same teaching 
methods for all students does not conform to the meaning of equity. Secondly, refusing to see 
diversity in the name of perceiving all students as equal translates to a huge inability to 
acknowledge their diverse educational needs. If a teacher embraces equity, they will incorporate 
multicultural content into instruction. Multicultural activities are not simply one-day events of 
eating ethnic foods or celebrating a particular community. They must be fully integrated into the 
academic environment. Cultural inclusion should be an integral component of the entire 


academic process. 


e) An empowering school culture 

In addition to learning the art of promoting equity pedagogy, it is critical to know how to 
transform the entire school culture to be all-inclusive. This is the last tenet of the proposed 
curriculum. In this dimension, teachers including administrators will learn how to promote 
multiculturalism outside the classroom. If a school wants to effectively implement multicultural 


education, change must not be limited to the classroom only. Lasting change will be witnessed 
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only if the entire school culture is reformed. Under the curriculum, educators will be encouraged 
to promote intercultural interactions, and mandate teachers to use different teaching styles 
depending on the learning preferences of the students. Administrators will learn how to create an 
accommodating environment for all learners regardless of their cultural background and embrace 
a sense of equity and equality encouraging students to be proud of their differences. 

Having such a curriculum that is founded on the five dimensions of multicultural 
education will equip educators and administrators with tremendous pedagogical possibilities to 
improve not just language learning in their institutions but also create a conducive environment 
for students all disciplines. The variations of cultures that have for long been viewed as a great 
concern in the current curriculum will be turned into vehicles for learning. The level of cultural 
competence and awareness in the school will rise significantly. Learning institutions will achieve 
significant strides in addressing bias in the education system, bringing real-world issues into the 
classroom, promoting respect among students, and modeling high expectations in ELL learners 
(Hanover Research, 2020). To transform the American education sector, especially ESL, such a 


culturally responsive teaching curriculum is needed. 


Chapter Four: Project 


A Culturally-Based TESOL Curriculum 

In the chapter I present a handbook that was designed to show how the cultural based 
curriculum can be used in the schools for better learning. It identifies the importance of the 
TESOL curriculum in schools to enable students learn the English language better. The use of 
knowledge construction activities make it easier for the learning process since both the teachers 
and students engage freely. The chapter has explored the culturally-based TESOL curriculum 
that is necessary for helping ESL learners be a part of the new curriculum. The TESOL 
curriculum has failed to incorporate key components into the pedagogic practices to ensure that 
students benefit from the content and curricula materials. Hence, the culturally-inclusive 
curriculum has identified some of the key elements, which are in line with the key categories of 
the TESOL curriculum that were identified earlier. The implementation of these changes will 
allow the ESL learners to access relatable content that does not devalue students from ethnic 
minority groups. Based on these changes, the involvement of all students will contribute to the 


ability to get higher grades in the learning environment. 


Knowledge Construction: Teaching as a Political Act 

In this case, teachers should take the initiative to act as advocates who prioritize the 
concepts of equity and social justice in the academic context. Therefore, as change agents, they 
will focus on introducing new pedagogic mechanisms that can foster multiculturalism. Even 


Matos (2019) argues, “We have been educated in courses and curricula that, intentionally or 
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inadvertently, upheld the values of sexist, antiqueer, racist, and white-supremacist thought either 
through the texts that were taught or through an educator’s refusal to provide the space for 
multiple perspectives and narratives to circulate in class discussions” (p. 91). For this reason, it is 
evident that social justice-oriented teachers should have the capacity to explore differentiated 
instructions that will accommodate the different cultural groups in the classroom. The approach 
will reduce incidences of the dominant groups getting privileges while the minorities are 
marginalized. The fact that social justice and equity foster a sense of cultural inclusion portrays 
how teaching can serve as a positive political action. The extensive cultural transformation will 


contribute to social change and initiate the development of critical literacy education. 


Knowledge Construction: Modelling Practice 

The process of modeling culturally and linguistically responsive practices for students 
needs vast awareness of multiculturalism. Hence, educators need to be aware of their students” 
funds of knowledge, which will shape the appropriate concepts that are an important aspect of 
the curriculum. In fact, funds of knowledge have explored the cultural experiences of students 
and guided them in shaping their individual and professional identities (Esteban-Guitart et al., 
2019). As such, the presence of detailed demonstrations, key activities, and individual students” 
' l experiences will be an important part of creating 
effective pedagogic practices. Additionally, 
teachers should make an effort to work with 


their students in order to comprehend and 


incorporate their collective experiences into the 


w 


learning outcomes that will be a key part of the lesson plans. 
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The presence of adequate discussions will give students an opportunity to play an active 
role in the identification of the funds of knowledge and integration of experiences into the 
curriculum. Based on the multicultural approach, teachers will be able to nurture cultural 


inclusion and work with the classroom in establishing diversity. 


Knowledge Construction: Critical Users of Language 

The use of critical literacy education can play a key role in helping ESL learners have a 
more in-depth understanding of the English language. The fact that the learners are quite aware 
of their native dialects has provided a dilemma for most educators. For instance, it might be a bit 
difficult to facilitate the transition of the students from their native dialects to the mainstream 
power codes. Even Ricklefs (2021) pinpoints how symbolic power struggles might arise among 
bilingual speakers due to their hegemonic discourses. Similarly, they might struggle in 
transforming into critical users of language that still acknowledge and engage in their native 
dialects. Therefore, teachers need to come up with a more critical and continuous examination of 
students with respect to their power codes. The approach will reduce the likelihood of teachers 
placing more emphasis on the mainstream power codes. Instead, teachers will take the initiative 


to foster a sense of communicative equality that portrays the validity of both dialects. The 
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accomplishment of such expectations will rely on diversity and a sense of cultural inclusion in 


the learning environment. 


Knowledge Construction: Crossing Cultural Boundaries 

The teachers” ability to surpass different individual and professional boundaries will 
guide them in attaining a sense of equity and social justice in the learning environment. Hence, 
they should cross traditional boundaries by eliminating issues of marginalization and nurturing 
cultural inclusion in the content and curricula materials, as well. For instance, teachers will make 
an effort to reduce the disparities that are a result of cultural, racial, and socioeconomic factors. 

Chan (2019) identifies that teachers might have to cross different institutional borders and 
deal with conflicting expectations in order to 


address the lack of clarity in classrooms. In 


they should not abide by the misconceptions 


that the dominant systems have created. Even 
Niemela (2020) insists that teachers who should cross different curricula boundaries are more 
likely to deliver powerful knowledge to students. More importantly, the ability to acknowledge 
the existing socioeconomic and racial inequities will give teachers an opportunity to engage with 


everyone in a way that contributes to appropriate changes in critical literacy education. 
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Content Integration: Areas That Need the Integration of Multicultural Insights 

1. Identify curricula materials that criticize and criticize different (neo) colonial 
epistemologies. 

2. Guide students in understanding power relations that tend to emerge in curricula 
materials with regard to concepts such as ethnicity, race, and literacy. 

3. Analyze and compare the key insights in various texts, which have controversial literacy 
events that are prevalent in modern pop culture. 

4. Comprehend the current multiculturalism insights among learners and use that approach 
to foster their literacy awareness. 

Prejudice Reduction: Extensive Re-examination of Curricula Materials and 


Learning Resources 


Voice 
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Identify and integrate texts that offer multicultural perspectives. More specifically, the 
curricula materials should have authors from immigrants and different ethnic minority groups 
who will provide unique points of view. For this reason, feminist literature and African 
American poetry are some of the favorable suggestions that teachers can consider. These 
initiatives will allow the students to find content, which is a bit relatable. They will be able to 
relate to the different events that have been highlighted in the texts, thereby resulting in an in- 


depth understanding of key cultural dynamics. 


The Canon 

In most instances, canonical texts will focus on exploring and praising issues such as 
homophobia, racism, and sexism (Wade, 2020). As such, teachers should make an effort to 
eliminate texts that justify these types of oppression, which are more likely to foster other 
misleading misconceptions in the classroom. Therefore, teachers should take the initiative to 
identify and integrate contemporary canonical texts into the curriculum as opposed to the classic 


ones, which tend to focus on praising the oppressive cultures. 


Difficult texts 

At times, teachers might struggle in debunking traditional views of power relations, 
which might portray ethnic minorities in a negative way. Hence, students might fail to grasp and 
interpret the new information in a more contemporary way. They might believe that the 
mainstream culture seems to devalue the ethnic minorities. For this reason, teachers should 
initiate introductory framing of various difficult texts in order to help students interpret those 


findings in a feasible way. In the post-truth era, teachers will have to criticize and abandon the 
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traditional ways of teaching and enhance literacy skills by exploring issues such as ideology and 
power relations (Friesem, 2019). The approach will contribute to a favorable way of dealing with 


difficult texts to make more informed choices in the academic context. 


The archive 

Teachers should guide students in understanding how most of the information in the 
preserved texts tends to praise the dominant systems. Therefore, they should take the initiative to 
clarify why the texts have integrated such informational deficits. Similarly, students should 
comprehend the appropriate way to explore texts that have omitted crucial information about 


other marginalized communities. 


Representation 

In this regard, other old texts tend to exhibit stereotypic notions that usually enhance 
cultural misappropriation. Based on these circumstances, students might struggle in interpreting 
the mischaracterization in those texts. Even Javadi and Tahmasbi (2020) have insisted that 
mischaracterization and biases in various texts have offered students an opportunity to initiate 
cross-cultural reflection. Therefore, students should utilize their intercultural competence to 
comprehend the origin of racism and explore other examples of oppression, as well. 

Pedagogy Instructional Strategies 


Equity Pedagogy: Teaching as a Political Act 


Learning Activities 
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Help students recreate critical perspectives, which are based on vast community-based 
research that enhances the teachers” cultural awareness. 

Teachers should engage with students in order to enhance their shared knowledge base and 
explore their funds of knowledge in order to work toward accomplishing key learning 
outcomes. 

Rely on evidence-based classroom approaches that help students in enhancing their social 
and academic competence. 

Make an effort to negotiate identities and functions that facilitate the involvement of 
students as active participants in classroom activities. 

Teachers should assist their students in knowing the roles that they will play as political 


agents. 


Pedagogic activities 

Ask teachers to compile a list of their individual philosophical statements and revise them 
more frequently in order to enhance their cultural awareness. 

Rely on critical education texts in order to enhance the cultural understanding of different 
insights in the learning environment. 

Encourage teachers to utilize different evidence-based tools to initiate teacher-action 
research and critical projects, as well. 

Initiate dialogue that encourages teachers to explore concepts such as empowerment, social 


justice, and pedagogy with respect to their importance in the learning context. 


Key pedagogic inquiries 
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O What are the mechanisms that teachers should 


utilize in creating and sustaining their respective 


Bonjour TIPpuBET 


critical teaching perspectives? 


O How can you define critical literacy education? Do 
you believe that critical education usually manages to maintain the same assumption in 
different academic settings? 

O What are the measures that one uses to initiate critical education in the learning context? 

O What are the initiatives that teachers can use to retrieve vast insights from critical inquiry 


perspectives? 


Relevant Sources 

O Apple, M. (2004). Ideology and curriculum. Routledge. 

O Dewey, J. (1906). The child and the curriculum (No. 5). University of Chicago Press. 

O Freire, P. (2020). Pedagogy of the oppressed. In Toward a sociology of education (pp. 374- 
386). Routledge. 


Modelling Practice 


Learning Activities 
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@ Encourage students to engage in discussions and disclose individual reading preferences or 
even other learning interests. These discussions will encourage students to open up about the 
specific insights that they have gained from different texts. For instance, they can pinpoint 
the authors or scholars that wrote those specific texts. The illustration will also pinpoint 
whether it is problematic to read and analyze certain texts. 

O Motivate students to come to the classroom with culturally relevant texts, which might 
include literature or poems. From that point, they should analyze the texts and compile a 
glossary of difficult vocabulary or new concepts that they do not understand. Later, teachers 
should engage in vast discussions on the power dynamics that usually arise among bilingual 
speakers. Besides, teachers should suggest relevant texts relevant that will help students 


comprehend the topic with a much more in-depth approach. 


Pedagogic Activities 
O Introduce a discussion that focuses on a controversial issue and encourage the students to 
offer their responses with the help of only one-syllable words. At the conclusion of the 


discussion, students should express how it was difficult to express ideas with the limitations 


on the usage of language. 


@Stand in the front of the class and read out aloud 
ideas while teaching — students can reflect on these 


insights and present their inquiries, choices, and 
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concerns, thereby contributing to the extensive involvement of all the stakeholders. The 
approach is necessary for helping teachers to portray a sense of transparency in the way in 


which the students engage with each other. 


Key Pedagogic Inquiries 

Help students engage in participant-observer, action research, and ethnographies. Ask them 
to provide any key differences between these different perspectives. 

How do teachers need to incorporate modeling into the learning context? How does a 
teacher need to introduce modeling and make the key changes? 


What are the specific meanings that students will retrieve from the use of modeling? 


Relevant Sources 

Gay, G. (2018). Culturally responsive teaching: Theory, research, and practice. Teachers 
College Press. 

Schoenbach, R., Greenleaf, C., Cziko, C., & Hurwitz, L. (1999). Reading for understanding. 


San Francisco: Jossey-Bass. 


Critical Users of Language 


Learning Activities 

Encourage students to recreate different power codes. 

Ask learners to translate classical dialects, which are evident in Shakespeare’s poems and 
plays. Later, ask them to illustrate what they have gained and lost through the translation 


process. 
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Besides, remind the students to introduce diverse dialect-based and slang-oriented lexicons. 
Remind students to initiate ethnographies that look at how language influences their lives by 


making journals and recordings of day-to-day activities. 


Pedagogic Activities 

Ask the students to interview their peers and ask questions that revolve around the power 
dynamics of the usage of different dialects. 

Remind students to watch the documentary “Do You Speak American.” After that, they 


should answer a number of questions that explore their level of understanding. 


Key Pedagogic Inquiries 

Teachers should make an effort to explore how the American society has strived to establish 
a multi-dialectical context? 

Identify whether teachers have made an effort to establish and implement the socially- 
favored dialect, which is known in the contemporary context as the “Standard English.” 
Teachers should take the initiative to explore how the social construction of certain 


ideologies has influenced their pedagogic practices. 


Relevant Sources 
Bauer, L., & Trudgill, P. (Eds.). (1998). Language myths. Penguin UK. 
Freeman, D. E., & Freeman, Y. S. (2014). Essential linguistics: What teachers need to know 


to teach ESL, reading, spelling, and grammar. Portsmouth, NH: Heinemann. 


Crossing Cultural Boundaries 
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Learning Activities 

Initiate personal relationships with students who are from diverse communities. 

Establish different action projects that explore their cultural practices. 

Use audio and video formats to conduct interviews and even compile different narratives of 
their cultures. In this regard, oral and cultural histories will provide adequate classroom 
resources for the students. 

Ask the students to watch various documentaries that can act as classroom resources. From 
that point, one should explore questions and activities that look at different issues that were 


evident in the documentaries. 


Pedagogic Activities 

Work with various cultural communities and engage with the members. Explore the 
differences and similarities of their lives with your personal one. Involve the students in 
these learning activities and encourage them to brainstorm on different issues and provide 
feasible suggestions. 

Ask the students to prepare essays that explore the issue of “border crossing.” Assess the 
similarities and differences in the unique experiences that each student has highlighted. 
Ask the students to identify different household items while their titles are blacked out. 
Remind them that their families are waiting for those items in order to foster their 


involvement in the classroom activities. 


Key Pedagogic Inquiries 
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O How can you describe the lived experiences that ESL learners have undergone in the public- 


school context? 


Relevant Sources 
O Ehrenreich, B. (2002). Nickel and dimed-on (not) getting by in America. Owl Books. 
O Purcell-Gates, V. (1997). Other people's words: The cycle of low literacy. Harvard 
University Press. 
O Heath, S. B., & Heath, S. B. (1983). Ways with words: Language, life, and work in 
communities and classrooms. Cambridge University Press. 
Empowering School Culture 


New Ways That Will Restructure Multicultural Conversations 


Improve the Overall Classroom Experience 

Students should assess some of the inherent biases that might interfere with the 
presentation of critical literacy education. As such, the creation of a more accommodating 
environment will foster cultural inclusion in the diverse classroom. Similarly, the presence of 
diversity will facilitate intercultural interactions and enhance their learning preferences, as well. 
Even students from ethnic minority groups will have a sense of belonging due to the fact that the 


classroom considers their individual needs in the learning environment. 


Acknowledge the Beauty of Other Cultures and Languages 
In this regard, all learners should understand that each culture and language have its own 


unique benefits. In most instances, the beauty of cultures and languages is might be evident in 
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the intended meaning and stylistic choices, too (Lubis & Purba, 2021). Therefore, students 
should appreciate the uniqueness and beauty of each language. The approach will help students 
in debunking existing misconceptions and getting an in-depth experience of the benefits that are 


associated with other languages. 


Identify and Assess Different Biased Traditions 

Teachers should help the students understand how colonization and historical injustices 
have placed more emphasis on the dominant systems. In some instances, even teachers might 
present stereotypical notions and biased information (Rosenberg, 2020). Therefore, teachers 
should pinpoint how various Eurocentric traditions are quite dominant in different literacy 
practices. As such, students should know that a shift to critical literacy education will help them 


have a more multicultural perspective of key issues. 


Chapter 5: Conclusion 


I chose the project since it will help me understand the importance of having cultural 
diversity when developing a solid based curriculum for most newcomers found within the 
English language teaching field. It will also grant me adequate exposure with people who will 
refer to my work when seeking reference. From the project it will be easier to improve my 
knowledge on having cultural diversity in most institutions. It will set a basic foundation for 
most policy makers and relative professionals in most education sectors to utilize a culturally- 
based curriculum in the TESOL teaching practice (Zorba, 2020). It is evident that the M.A. 
TESOL Degree is used to teach English to speakers who speak other languages. Therefore, from 
the project it will be easier for me to incorporate cultural diversity in my curriculum which will 
diversify the English language to various newcomers. I will interact with both children and 
adults coming from different societies through a solid English learning program. From the 
interactions it will be easier to build strong relationships with them which will help in the future. 

The process of creating the project was not quite difficult since I believe that through the 
TESOL Degree I acquired a broad framework on how cultural diversity can be exercised when 
developing a new curriculum for most students. The creation required active collection of details 
from different sources to gather information concerning their views and opinions when the 
curriculum is introduced. However, writing the project and thesis was tedious since it required 
the breaking down of gathered results and writing them down as a document. Dividing the work 
into different chapters aligned the project with the core requirements of writing in sub-parts. The 


process entailed the use of writing skills and language which would be presented in different 
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pages. On the other hand, my English was quite good since I have been practicing it for some 
time. In general, the experience was very beneficial since I learned even more that I hand in 
mind. It also expanded my teaching and content capacity since I would think of different 
teaching techniques to incorporate in the curriculum that would benefit every student. 

In addition, from the experience I learned that in this society there are people who come 
from different social backgrounds. Therefore, 1t is very important to treat students equally 
regardless of where they come from and how they live. The first process requires understanding 
their ways of life and relating with them to avoid social differences. In the education sector, most 
students who enroll in the course work usually come from different countries with different 
cultures (Zorba, 2020). In order for students to accept the importance of learning and attending 
classes, they actively have to recognize cultural diversity by treating everyone equally for them 
to learn the English language. Also, the teachers require active recognition of balance and equity 
even as they present their teaching skills to the students during the curriculum lessons. They 
should ensure that every student does not practice cultural racism but rather interact with the rest 
fairly and in the required ways. 

Through active communications, issues of cultural diversity are addressed in an aim of 
developing a stable society filled with balance and stability. When there is balance the students 
can study freely, and communicate easily since issues such as discrimination, inequality and 
unfairness are dealt with accordingly. People in the end can respect one another during the 
curriculum learning and learn the languages easily. From cultural diversity, a society should 
recognize the fact that it is made up of different people with various interests, beliefs, talents, 


needs and skills (Zorba, 2020). As they live together they should live in peace and harmony and 


42 


conduct their activities freely without any hindrance. Therefore, it will be easier to incorporate 
the TESOL curriculum in the learning institutions since active balance is created. 

I believe that from the project I will become a better teacher since I will gain experience 
and expound on my teaching abilities as an English teacher. Also, I will gain adequate skills and 
knowledge on how to promote cultural diversity in most schools through my TESOL teaching- 
based curriculum. As a teacher it really feels nice monitoring the communication of the students 
by teaching them various languages hence I will deliver my skills better in line with my 
qualifications. Even as I desire to gain better jobs in the future, I believe from the project I will 
be hired easily since I will be vouching for cultural diversity for the new curriculum for 
newcomers in schools that entails teaching the English language (Hanover Research, 2020). 
Quality teaching practices will be harnessed fully in line with the social education requirements 
in every teaching curriculum. Even though there are certain assumptions concerning the TESOL 
curriculum I strongly believe I will treat every student equally regardless of their culture or 
origin. I will maximize the use of every lesson ensuring they acquire enough knowledge 
concerning the English language so they can speak it fluently. 

From the project and thesis, I hope to achieve greater heights through maximum delivery 
of knowledge and skills to the enrolled students. I wish to educate more students and inform 
them on the TESOL curriculum and how it enhances social interactions. Also, I seek to create 
awareness to people all over the world concerning the need for cultural diversity mostly when 
having a curriculum for all newcomers within the English language learning scheme. Most 
students will have the opportunity of boosting their self-esteem and interaction levels mostly 


when joining new learning institutions since the curriculum will meet their needs. Therefore, I 
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would like to encourage more learners to consider joining other institutions to help them learn 
different languages. 

I would hope to see my product used in various publications and websites as a reference 
point of how cultural diversity can be applied when developing a solid based curriculum for 
English language newcomers. It can also be used in different learning institutions as a guide for 
their teaching when they use the TESOL teaching based curriculum. When conducting other 
education research the project and thesis can be used to expound on knowledge concerning the 
TESOL curriculum for schools (Hanover Research, 2020). It can be used as a reference point 
mostly when investigating the ways of introducing new curriculum to most schools. 

In this area of research, the additional work required is vivid testimonials from students 
who have undergone and completed the TESOL learning. The students can be interviewed or 
given questionnaires where they will present their views and thoughts on the TESOL learning 
experience for future references. In case there may be changes mentioned it will be easier to 
amend them and deliver even better services to students. They will give their thoughts, requests 
and opinions which can be added in the project for better understanding in the future. Also, 
writing of books that discuss more on the TESOL curriculum will inform more people on the 


usefulness of the learning process and how it can be applied across various countries. 
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